In the modern world the importance of multicultural education is growing. This education is intended to form ability and readiness of young schoolchildren to live in multicultural, poly-ethnic environment. Research in the sphere of multicultural education is conducted by both foreign and Russian scientists. However, questions of multicultural education in primary schools within the process of different disciplines are still not well-developed. In this article, peculiarities of multicultural education in modern Russia and specific character of it in primary school are defined; results of poly-ethnic cultural diagnostics of primary schoolchildren in the Republic of Tatarstan are presented; methodological recommendations on efficient realization of multicultural education of primary schoolchildren within the process of Russian language learning are developed. Realization of multicultural education in primary school within the process of Russian language learning is possible on the basis of dialogue between cultures as a way to culturize aspects of Russian language learning. This method provides students with an opportunity to learn Russian language and culture in the system of dialogue with other cultures. In this article, we reveal the contents of "Russian language" as a subject which allows for the formation of cultural context and simulation of the process of meeting cultures in Russian language lessons; and we also demonstrate a developed didactic and methodological material. This research may be useful for primary school teachers who work in poly-ethnic classes and academics who study the problems of multicultural education of primary schoolchildren.
Introduction
Modern world is characterized by active globalization, integration and differentiation of cultures, and also by the intensification of migration processes. In this framework, the necessity of multicultural education grows. This education is intended to prepare the rising generation for life in multicultural and poly-ethnic environment.
The concept of multicultural education was first described in 1970s in works of Australian, Canadian and American scientists. The founder of the theoretical idea in the sphere of multicultural education in the USA is James A. Banks (Bessarabova, 2009 ). According to him, multicultural education is in some way an example of cultural diversity and opportunities (Banks, 2007) . The theory and practice of multicultural education continues its development in pedagogical science. In works of such scientists as Amber, Benedict, Poisson, etc, the influence of cultural factor on a nation and the hierarchy of its values is analysed (Filatova, 2007) . The questions of racial (national) prejudices and discrimination and possibility of its overriding are studied in works of Ball, S.J. (2003) , S. Brock, C. Grant (2002) , etc.
Russian scientists also conduct research of different aspects in the field of multicultural education.
The concept of multicultural education expansion has been developed (Borisenkov et al., 2004; Suprunova, 2011, etc.) ; the process of multicultural education and the problem of its supplement to certain educational learning materials is described in the works of Arutyunyan et al. (1998) , etc. The problem of tolerance in education and peculiarities of teachers` work with migrants` children are studied by Gukalenko (2003) , Kukushkn, (2011) . Some forms and methods of multicultural education in the context of regionalization of Russian education system have been proved to be effective by Dautova (2004) .
It should be mentioned, that Russian multicultural education has some peculiarities. Teaching morality, patriotism and internationalism as the basis for the value principles of educational system were kept in practise for schoolchildren to understand the idea of multicultural education from the first stages of general education. This is a peculiar trait for comprehension of the idea of multicultural education in our country (Anokhin & Ilyinskaya, 2015) The topicality of the research is also enhanced by the fact that in the educational provision of 
Problem Statement
Analysis of multicultural education theory and practice in modern schools allowed us to determine contradictions between the need to implement multicultural education and growth in pedagogical basics, and methodological recommendations for its effective realisation in the process of teaching.
In Russian academic literatures, questions of multicultural education in primary school, creation of educational environment which contributes to the formation of multicultural personality, and mechanisms of schoolchildren`s multicultural education are still not well-developed.
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The theme of the research was determined in accordance to the identified problems. In our work, we will deal with the multicultural education of primary schoolchildren within the process of the Russian language learning.
Research Questions
In our research, we plan to answer the following questions.
What is the level of formed multiethnic culture among primary school students in the Republic of Tatarstan? Multiethnic culture is considered as a result of multicultural education in primary school (Grineva et al., 2010 
Purpose of the study
The purpose of the study is to define pedagogical conditions of multicultural education by means of the Russian language teaching to primary schoolchildren.
Research Methods
In the research we have applied a complex of methods. Theoretical methods: analysis of the main research concepts on the basis of studying philosophic, cultural, and pedagogic literature; structurefunctional analysis of social and pedagogic problems of the schoolchild`s multicultural personality development.
Empiric methods: supervision of teacher`s works and schoolchildren`s activity on the Russian language lessons, questionnaires, interviewing of teachers and students, pedagogic experiment, and statistical analysis of the obtained data.
To determine the level of children`s multiethnic culture we applied diagnostic methods to both complex and separate components of multiethnic culture. Based on this, we used some famous methods which were revised considering age peculiarities of primary schoolchildren (Grineva et al., 2010) .
Questionnaire "Determination of cultorological comprehension level among primary schoolchildren".
Quiz "Determination of ethnic tolerance level". Test "Do you demonstrate ethnic tolerance", etc.
Findings
We considered multicultural education as humanistic personality socialisations, which can combin national dignity and equal communication and cooperation with representatives of other ethnic groups. 
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In the scientific works of the last decade (Grineva et al., 2010) , it is stressed that in modern conditions of multiethnic and multicultural Russia, there should not be a line drawn between interethnic and multicultural education: multicultural education forms the essence of multiethnic education. Multiethnic culture is considered as an exposure to the highest system of values, comprehension of native and foreign culture basis, and ability to live in multiethnic environment.
The research on the height of multi-ethnic culture among primary schoolchildren was held according to three criteria: cognitive, value and emotional, and pragmatist. Cognitive criteria include a complex knowledge about culture represented in the native language, and ascertaining the level of schoolchildren's comprehension of the similarities and differences between native and foreign cultures.
Emotional criteria involve interest in the knowledge about other nationalities, empathy to people from different ethnic groups, ability and desire to communicate and have common social activity with them, competence to evaluate people, mainly from the point of universal human values. Pragmatist criteria characterize showing respect and tolerance to people from different ethnic groups or absence of negative attitude towards them, and the ability to control their behaviour according to the situation of interethnic cooperation.
126 students in 4 th grade took part in the research held in the Republic of Tatarstan. They were from Nizhnekamsk (MBOU "Liceum № 14") and Kazan (MAOU "Gimnasium 37", MBOU "Secondary General School with advanced study of English language").
For diagnostics of cognitive criteria we used the questionnaire "Determination of cultural comprehension level among primary schoolchildren".
Before handing out the questionnaires we asked schoolchildren to define the word "nationality".
Children gave the following definition easily: "Nationality is a person's belonging to some nation".
The questionnaire included the following questions: 
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To determine value and emotional criteria, we used the quiz "Index of ethnic tolerance". Students had several quotations on which they had to answer "agree, partially agree, disagree". All questions were intended to elicit the levels of their tolerance to other nations and nationalities. The analysis demonstrated that the answers on 6 questions out of 10 had high levels, and 3 -average levels. The question about how they felt when others spoke some unknown language in their presence the schoolchildren answered that they felt unpleasant and uncomfortable. At the same time, we think, it is necessary to notice big fragmentation in individual data: 12% of children with high level of tolerance obtained 18 points, and 5% of children with low level got only 7 points. So, there are children with quite low level of ethnic tolerance among primary school children.
When researching the pragmatist criteria, we used the test "Do you demonstrate ethnic tolerance".
School children had to answer the following questions: what is your attitude towards appearance, would like to sit on a desk with a child of another nationality, or can you be in the same team with them, etc. The research showed that 100% of schoolchildren would not laugh at a person who wears hijab, tubeteyka or any other piece of clothes belonging to some nationality. However, at the same time 18% of students didn't want to sit at one desk with a child of different nationality and would ask to change seat.
Answering the question what national costume to put on a doll, 92% of children said "I will put on the costume I like the most".
On the test question -"In a competition, if you have to join together in a team, on what basis
would you join? 1) the nationality of my teammates doesn`t matter; 2) I will join with children of my nationality". 25% chose the 2 nd variant saying it was easier to communicate and work with people of their nationality.
Therefore, the diagnostics proves that it is necessary to continue conscious and systematic work on multi-ethnic culture formation among primary schoolchildren.
Realization of multicultural education in primary school within the processes of learning Russian language is possible based on dialogue between cultures to enculturate these aspects to Russian language learning. This gives students an opportunity to learn Russian language and culture in the system of a dialogue between cultures of other nations. The term "dialogue between cultures" is considered as a guided modulated process for learning the point of contact between cultures; and on its basis understanding their similarities and peculiarities, having a deeper cognition of their own culture and penetration into another culture (Bystrova et al., 2004) . This dialogue aids co-learning of the language and national culture. It can prepare students for real dialogues in intercultural communications.
It should be stressed, that dialogue between cultures doesn`t mean the evaluation of two cultures, but finding their originality and uniqueness by their comparison.
Dialogue principles in Russian language learning is put forward in fundamental documents of Federal State Educational Standard (2010). In the suggested principle of educational programme of primary general education, it is written: "As a result of Russian language learning, students...will start to perceive the language as...a phenomenon of national culture, positive value-emotional perception of
Russian and the formation of native language will begin; they will seek to use them correctly. Russian and native languages will become the basis of the whole knowledge-obtaining process and a means for thinking, imagination, and the development of intellectual and artistic abilities in schoolchildren."
However, we suggest adding into a lesson not only dialogues with native language, but also dialogues with the culture of foreign languages learnt by children. In the Republic of Tatarstan, schoolchildren in additon to compulsory Russian and Tatar languages learn a foreign language from the 2nd form. In the article we will demonstrate the methodology of working with phraseological units in the context of dialogue between cultures. A summary table has been drawn. It was based on phraseological units of Russian language suggested in course books for primary schools, and we also took into account poly-ethnicity of classes which took part in the experiment.
See a fragment of the table. http: //dx.doi.org/10.15405/epsbs.2017.08.02.42 Corresponding Author: Irina V. Khairova Selection and peer-review under Here are some examples of exercises from our complex.
In the 1 st part we gathered exercises intended to reveal the meaning of a phraseological unit, and explain it. Herewith, from the point of multicultural education realization, during the analysis of Russian proverbs and sayings, it is important to pay attention to their thematic similarities with the sayings of other nations.
Exercise 1. Find a phraseological unit from your native language similar to the foreign one: 1) Ukrainian: Такий, щойого й у кишенюсховавби (so that to hide it in a pocket) In the second unit, there were tasks aimed to teach how to use idioms in speech. Therefore, they should be used in poly-ethnic classes as efficient means of teaching and upbringing of schoolchildren of different nationalities.
Conclusion
During our research, we found out that multicultural education of primary school children on lessons of Russian language can be carried out through dialogues between cultures. The dialogue in http: //dx.doi.org/10.15405/epsbs.2017.08.02.42 Corresponding Author: Irina V. Khairova Selection and peer-review under 
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Russian language learning becomes an important means for students to understanding how diverse the world is. It helps them to accept and realize values of another culture, and by doing so, get a deeper penetration into their own culture and understand the uniqueness of it.
We have developed didactic material which may be used in the process of Russian language teaching of primary schoolchildren, aimed to fulfil multicultural education. The educational material which demonstrates similarities and likeness of languages takes an important place in our study. The dialogue between cultures in modern primary school can be built on philological integration of Russian, native and foreign languages which are studied.
The problem of dialogue between cultures in language teaching is not new, but it obtains greater importance in modern schools as education becomes multicultural and oriented on cultures of different nations.
